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[L/Al Successful Learning Practices for All Children to Thrive

Introcluction

This toolkit, “Successful Learning Practices for All Children to Thrive,” is a practical resource that
shows how to create successful learning environments in classrooms, schools, and communities. It
helps teachers and school leaders build effective learning spaces that improve basic skills, support
struggling students, and develop children’s social and emotional skills. The toolkit is based on 20 case
studies from 9 European countries, offering practical strategies that have worked in real schools.

These case studies come from primary and secondary schools across Europe that have
successfully helped underachieving students and prevented early school leaving. The research was
conducted in diverse schools across Portugal, Ireland, Finland, Denmark, Spain, Greece, Italy, the
United Kingdom, and Malta. From these schools, we gathered concrete practices that improve both
academic learning and social-emotional development.

The toolkit is organised around five key areas of successful learning environments:

C Pedagogies ) ( Teacher and Student Interaction ) Peer Collaboration

School — Family — Community
Collaboration

Wellbeing and Support

While each tool is placed in one of these areas, many tools work across multiple areas. For
instance, “Interactive Groups” not only helps students work together but also connects with the
community, supports wellbeing, and improves academic results.

It’s important to understand that the most successful schools use multiple tools together. While
each tool can help on its own, the best results come from working on all five areas across the whole
school. We recommend looking at your school’s current strengths and areas for improvement to help
you choose the most useful tools for your situation.

This toolkit is available as an online platform in seven languages: Spanish, Portuguese, English,
Finnish, Maltese, Greek, and Italian. All the tools have been carefully tested and developed through
dialogic co-creation with nearly 1,000 participants in the SCIREARLY project, including school staff,
students, families, and community members.

Our aim is to give educators and communities the tools they need to help every child succeed in
school. By sharing successful practices from different learning environments in an accessible way,
we're working to create schools where all children can thrive, regardless of their background.
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Glossary

A glossary section is essential in this toolkit to provide clear definitions of key terms and con-
cepts, ensuring that all users, including teachers, school leaders, education experts, policymakers,
and community members, can fully understand and effectively implement the successful teaching
and learning practices. This section helps bridge any gaps in terminology and ensures consistent
understanding, making it easier to apply the evidence-based strategies and improve educational
outcomes for students.

Dialogic Teaching and Learning

Dialogic teaching and learning emphasises dialogue and quality interactions as the primary
means of achieving understanding, learning and development. A dialogic approach to teaching
and learning aims at creating an environment where all students, teachers and other members of
the community actively engage in meaningful and respectful dialogue. Here are some of the key
premises:

Ensuring that everybody’s voice is valued equally, and everyone has the opportunity
to contribute to the dialogue. This encourages diverse perspectives and ensures that all
voices are heard.

Recognising and valuing the cultural backgrounds and experiences of all students and
teachers. This helps to create a more inclusive and understanding learning environment.

Dialogic interactions among students, teacher-student and within the community are
oriented towards transforming the sociocultural context and create optimal conditions for
learning and development.

Co-constructing meaning and understanding through dialogues between students and
teachers. This collaborative process helps deepen comprehension and retention of informa-

tion.
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Building a sense of community and mutual support among students and teachers. This prin-

ciple fosters collaboration and collective responsibility for learning.

Respecting and valuing differences among students and teachers. Dialogue should cele-
brate diversity and use it as a resource for learning. Encouraging critical thinking and chal-
lenging everyone to think deeply and question assumptions.

Emotional Dimension

Recognising the importance of quality relationships in learning. Successful practices create
a supportive environment where students and teachers feel safe, supported and confident

to express their emotions and experiences.

Authentic Learning

Ensuring that the dialogue and learning are relevant to the students’ and teachers’ real-life
experiences and contexts. This makes the learning more meaningful and applicable.

Translanguaging

When one person speaks in one language while another person responds in another.

Reception Classes

Classes where children with another mother tongue are in specialised classes where
translanguaging is used to help children learn the host country language - with the intention

that the children enter mainstream education as they gain language proficiency.




Dialogic
Gatherings

Overview:

Dialogic Gatherings involve learners/students/pupils’ collective construction of
knowledge and meaning through reading the greatest universally acclaimed literary,
artistic and scientific works, among others, following the principles of dialogic learning
(Ruiz-Eugenio et al.,2023). During the Dialogic Gatherings, new knowledge and meaning
are built collectively through dialogic interactions on selected texts which participants
have prepared beforehand. Dialogic Gatherings can be implemented across different
disciplines, including literature, science, mathematics, art and music, among others.
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Dialogic Gatherings create an inclusive classroom where students strengthen their
learning, foster critical thinking and communicative abilities, and make sure no one
is left behind. At the same time, this successful educational action creates a safe and
supporting environment where everybody’s contribution is welcomed and valued.
The Gatherings seek to create a dialogic space where students’ participation is prior-
itized, encouraged and leveraged, paying special attention to those who traditionally
do not take part in classroom interactions. The teacher’s role is to facilitate the dis-
cussion and ensure equal participation. Extensive prior research has shown positive
effects on student learning (e.g. increasing academic outcomes including vocabulary
acquisition, reading comprehension and written and verbal communication, among
other skills); prosocial behavior (such as helping, solidarity, trust, reinforcing social
relationships, and reducing bullying) and overall well-being. The value of students’
knowledge and cultural intelligence is stressed throughout the Dialogic Gatherings,
promoting the idea that the diversity of the participants’ background is an invaluable
contribution to the learning process.

There is no minimum or maximum age to participate in Dialogic Gatherings, which
have been tried and tested from preschool right up to adult education, in various dif-
ferent languages. They also work in multilingual settings, as their structure encour-
ages language acquisition through constant peer interactions and references to the
materials studied. Dialogic Gatherings are usually open to the entire community, so
other adults from the community can participate. Adults from the community can or-
ganise their own Gathering as a family education activity in the school orin any other
community setting.
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Implementation Steps:

Successful Learning Practices for All Children to Thrive

The following example illustrates a Dialogic Literary Gathering. This can be adapted accordingly to
other gatherings (musical, artistic, scientific, etc.) depending on the material used for the discussion.

Preparation:

Firstly, the students choose a book and
democratically agree on the number of
pages to be read before the Dialogic Lit-
erary Gathering. In this case, the book
must be among the greatest literary
works of humankind, (in an age-appro-
priate version when needed). The chosen
reading needs to meet that requirement
and be the highest quality texts (again,
ensuring age-appropriate adaptations
when needed). Once the text has been
selected, students read the chosen sec-

tion ahead of the gathering (at home,
with their families, by themselves, or at
school) and select the paragraph or an
idea that appeals to the child for any rea-
son to share with the other participants
during the Gathering.

- Tip for Elementary students: if
you are working on writing skills, pupils
should write down their contribution
while reading the text, and bring it along
to remind themselves and to share their
ideas during the discussion.

Implementation:

During the session students sit in a circle
where everyone can see each other. The
teacher acts as a facilitator, giving turns
and ensuring a dialogic learning environ-
ment. The teacher listens and facilitates the
session, ensures that the principles are re-
spected and may even occasionally par-
ticipate on the same level as the rest of the
participants. Dialogic principles include,
among others,: egalitarian dialogue (every-
one can participate, and all contribution is
welcomed as long as it is based on effective
reasoning), solidarity (turn-taking is respect-
ed, and those who have participated the
least are explicitly prioritised), cultural intelli-
gence and instrumental dimension (this aris-
es when students’ connect the text to their
home culture, or link it with something that
they learned before) and transformation of
the previous knowledge towards a higher
level knowledge. These mechanisms em-
power students to discuss deep and com-
plex ideas such as love, death or even geo-
political issues.
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Monitoring and Evaluation:

Outcomes can be monitored through standard school evaluations and/or regional or
national external evaluations. Collecting evidence and data from very different educa-

tional systems and contexts allows for replication and scalability. Some teachers may
also collect qualitative evidence about the impact of the gatherings, by involving stu-
dents in brief conversations after each session, or through a global evaluation of the

Examples and Case Studies:

Marije is a primary teacher in a school where most of the students are Roma and migrants.
Even though Marije’s pupils are in grade 4 (11-12 years old), at the beginning of the school
year many of them struggle to read and write, which jeopardizes their learning process in
other subjects. Afterimplementing Dialogic Literary Gatherings, these students not only read
fluently, but also are able to make inferences between important topics extracted from the
texts (such as love, death, justice or trust), by relating them to their own experiences. Thanks
to participating in the Gatherings, Marije’s pupils have boosted their literacy skills while ac-
quiring complex vocabulary, enhanced their writing skills and even conflict solving abilities.

Not having access to the books might emerge as one common challenge. Many schools
have addressed this by (a) looking for support of the local administration, public library,
among others; (b) establishing networks of collaboration with other schools to share the
books and solidarity networks within the community; (c) looking for external funding to buy
those books. This has been possible even in Marije’s school which has limited economic re-
sources, but that does not hinder her students’ right to read the best works of universal liter-
ature.

13
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Benefits:
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Enables an in-depth understanding of a complex text through collective meaning making.
Vocabulary acquisition is enriched and expanded.

Oral expression, reading comprehension, and writing production improve, which is par-
ticularly relevant to students whose first language is not the language of instruction.

Boosts critical thinking, academic self-esteem and reasoning skills: essential skills for the
21st century that Dialogic Gatherings ensure.

Increases school attendance, learning motivation and fosters an interest in reading: Due
to the positive atmosphere that Dialogic Gatherings create, students explain how excited
they are about the next Gathering.

Increase literacy skills within the community: This interest goes beyond the school walls:
some students have extended Dialogic Gatherings by organising them at home and involv-
ing their grandparents, younger siblings, working parents and even neighbors.

Fosters discussion of difficult topics and life dilemmas: such as social justice, global issues
and news, human values (e.i, love, shame, fear, passion).

Tackling a classic and often difficult text diminishes social and cultural inequalities and
empowers (especially) those systematically excluded and discriminated.

“You can really see it in the Roma girls. (...) After a year working together,
one of them came to me in one of the DLG and said to me: “Remember how
last year you taught me how to read? This is my favorite book because it’s
the first one | read.” She said that ‘Platero and I’ [the text chosen for the
gathering] is her favorite book”.

(Rosa- teacher in School 2- Spain)
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“At the beginning of the academic year, at some moments, he (a student
with special educational needs) would scream out in frustration. He would
raise his tone a lot, or shout sometimes a few times. Now, there are still
shouts in the gatherings but very few. (...) Incredibly, he is calm. He is one
of them and everyone treats him with tremendous respect and solidarity.”

(Maria, teacher in School 2-Spain)

“That’s what | love to see: the mix of cultures. Maybe a Roma moth-
er comes who doesn’t read at home and then she comes and shares the
book with her daughter and says her piece. It’s great, and they keep com-
ing back.”

(Rosa, teacherin School 3-Spain)

Tips for Success:

Putting scientific evidence into practice in the classroom is essential for successful implemen-
tation, and most importantly, for achieving the expected positive results.:

a) Texts/ books should be among the greatest literary contributions to humankind in litera-

ture, in science, philosophy or any other subject where Dialogic Gatherings will be implemented.

b) Follow, dialogic principles of teaching and learning and thus be familiar with them prior
to the sessions.

c) The teacher should act as a facilitator: the gatherings are the time for students to speak
and share their ideas and thoughts.

d) No judgment is allowed, and no violence or prejudices are permitted.

15
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Additional Resources:

Articles:

Transforming experiences of discrimination of secondary students

Development and improvement of oracy skills in second language

Enhancing literacy and communicative skills of students with disabilities

Social and emotional learning and development

Promotion of scientific literacy among primary students

Practical guidelines

Step-by-step implementation of Dialogic Scientific Gatherings

Step-by-step implementation of Dialogic Literary Gatherings

Video tutorial:

Dialogic Literary Gatherings: reading the classics
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Conclusion:

Dialogic Gatherings foster dialogic interactions, higher level discussions and argumentation
and making meaning of the text by connecting the reading with their own life experiences. They
are appropriate for any age group (Dialogic Gatherings work well in age mixed classrooms, as is
often the case in rural contexts), for any cultural background, and can be implemented in a wide
variety of subjects. Students not only improve their learning outcomes, but also acquire basic
skills that they can transfer beyond the school walls: These include a passion for reading, critical
thinking skills they can use to address real-life problems inspired by the characters from books
and sharing experiences with classmates.

In Dialogic Literary Gatherings including students with special educational needs, adapted
versions of universal literary works can be used. In addition, supporting materials can be created
to better respond to specific needs, such as the use of pictograms or other visual strategies. In the
case of young children in the process of learning to read, the individual reading to prepare the
gathering can be transformed into collective reading time with families who are encouraged to
support their children by reading the selected texts together before discussing them during the
Gatherings.



https://www.nature.com/articles/s41599-023-01801-z
https://journals.sagepub.com/doi/10.1177/21582440221079894
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.662639/full
https://www.tandfonline.com/doi/full/10.1080/15348458.2021.1956318
https://journals.sagepub.com/doi/10.1177/21582440221121783
https://www.die-bonn.de/sciencelit
https://www.deusto.es/document/research/es/juntos-mejoramos-y-aprendemos-mas.pdf
https://www.youtube.com/watch?v=4b9N-VdYskw
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