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Introduction

This toolkit, “Successful Learning Practices for All Children to Thrive,” is a practical resource that
shows how to create successful learning environments in classrooms, schools, and communities. It
helps teachers and school leaders build effective learning spaces that improve basic skills, support
struggling students, and develop children’s social and emotional skills. The toolkit is based on 20 case
studies from 9 European countries, offering practical strategies that have worked in real schools.

These case studies come from primary and secondary schools across Europe that have
successfully helped underachieving students and prevented early school leaving. The research was
conducted in diverse schools across Portugal, Ireland, Finland, Denmark, Spain, Greece, Italy, the
United Kingdom, and Malta. From these schools, we gathered concrete practices that improve both
academic learning and social-emotional development.

The toolkit is organised around five key areas of successful learning environments:

C Pedagogies ) ( Teacher and Student Interaction ) Peer Collaboration

School — Family — Community
Collaboration

Wellbeing and Support

While each tool is placed in one of these areas, many tools work across multiple areas. For
instance, “Interactive Groups” not only helps students work together but also connects with the
community, supports wellbeing, and improves academic results.

It’s important to understand that the most successful schools use multiple tools together. While
each tool can help on its own, the best results come from working on all five areas across the whole
school. We recommend looking at your school’s current strengths and areas for improvement to help
you choose the most useful tools for your situation.

This toolkit is available as an online platform in seven languages: Spanish, Portuguese, English,
Finnish, Maltese, Greek, and Italian. All the tools have been carefully tested and developed through
dialogic co-creation with nearly 1,000 participants in the SCIREARLY project, including school staff,
students, families, and community members.

Our aim is to give educators and communities the tools they need to help every child succeed in
school. By sharing successful practices from different learning environments in an accessible way,
we're working to create schools where all children can thrive, regardless of their background.
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Glossary

A glossary section is essential in this toolkit to provide clear definitions of key terms and con-
cepts, ensuring that all users, including teachers, school leaders, education experts, policymakers,
and community members, can fully understand and effectively implement the successful teaching
and learning practices. This section helps bridge any gaps in terminology and ensures consistent
understanding, making it easier to apply the evidence-based strategies and improve educational

Building a sense of community and mutual support among students and teachers. This prin-

ciple fosters collaboration and collective responsibility for learning.

outcomes for students. Respecting and valuing differences among students and teachers. Dialogue should cele-
brate diversity and use it as a resource for learning. Encouraging critical thinking and chal-
Dialogic Teaching and Learning lenging everyone to think deeply and question assumptions.

Dialogic teaching and learning emphasises dialogue and quality interactions as the primary
means of achieving understanding, learning and development. A dialogic approach to teaching Emotional Dimension
and learning aims at creating an environment where all students, teachers and other members of
the community actively engage in meaningful and respectful dialogue. Here are some of the key
premises:

Recognising the importance of quality relationships in learning. Successful practices create
a supportive environment where students and teachers feel safe, supported and confident

to express their emotions and experiences.

Ensuring that everybody’s voice is valued equally, and everyone has the opportunity
to contribute to the dialogue. This encourages diverse perspectives and ensures that all

voices are heard. Authentic Learning

Ensuring that the dialogue and learning are relevant to the students’ and teachers’ real-life
experiences and contexts. This makes the learning more meaningful and applicable.

Recognising and valuing the cultural backgrounds and experiences of all students and

teachers. This helps to create a more inclusive and understanding learning environment.

Translanguaging

) L ) o ) When one person speaks in one language while another person responds in another.
Dialogic interactions among students, teacher-student and within the community are b b guag P P

oriented towards transforming the sociocultural context and create optimal conditions for
learning and development.

Reception Classes

Classes where children with another mother tongue are in specialised classes where
translanguaging is used to help children learn the host country language - with the intention

Co-constructing meaning and understanding through dialogues between students and

teachers. This collaborative process helps deepen comprehension and retention of informa- . . . . -
that the children enter mainstream education as they gain language proficiency.

tion.
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School Clubs

Implementation Steps:

Preparation (School Direction Tasks):

Overview:

This tool highlights the opportunity to develop new bonds between students and
teachers and increase students’ engagement through the creation of innovative
learning environments and the promotion of new teaching methodologies. The main
goalis to create a set of non-mandatory group situations where students can learn from
different methodologies and/or different activities according to their interests and
teachers’unique skills and creativity. The settings for this are called Clubs. In our case studly,
the target audience is students aged 12 tol? years old, although it may be adapted to
younger students. Due to the tool’s flexibility, it has the potential to benefit students from
diverse social backgrounds and with diverse conditions. The main activities can be
developed in accordance with the school’s priorities. However, the teachers have a lot
of agency since they will develop activities based on their specific skills, and personal
interests, while considering students’ needs and interests as well.

Curriculum Adaptation: The school may adapt the official school
curricula to create clubs in different domains that meet students’
needs and interests and draw on teachers’ specific skills that may
contribute to them.

Depending on the school class time structure, adapting the class-
es’ schedule may be necessary. For example, all Club meetings may
happen on Wednesday afternoons, or perhaps after school hours.
The student chooses the clubs they want to attend among those
being offered

In order to decide which clubs to provide, the school may ask stu-
dents direct questions such as: What would you like to learn at
school? How would you like to learn at school? Broader questions
may be useful too, such as: What would be a perfect class for you?
What makes you happy at school?

To improve the social impact of clubs, the school may ask teachers
about what they would like to change in their community, which
students they feel are invisible in the present school structure, and
to think about how a Club could help them.

To improve the Clubs’ functioning and relevance, the school may
ask teachers to think about their specific abilities and interests;
for example, the art teacher may be a singer, a circus artist, or like
to play board games. The science teacher may know about home
agriculture or be interested in making perfumes.
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Club creation: Implementation: Monitoring and Evaluation:
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Connecting students’ needs with teachers’ abilities and
interests is the key to the Club’s success.

The teachers are responsible for creating and main-
taining each Club. They should develop a descriptive
document with the aim of the Club, main methodol-
ogies, notes on content and functioning (including
practical things such as minimum and maximum
number of students, necessary material conditions,
etc.). The Club’s size may depend on various aspects,
such as the type of activity to be developed and the
spaces available at the school.

Teachers’ freedom to create and be creative was
highlighted as one of the key factors for the success of
this activity.

Teachers may work together in the same Club to
develop new teaching methodologies, collaboration,
and social connections. For example, a teacher may
find it difficult to develop a good relationship with
students. However, when working alongside a teacher
who finds it easier, they may develop new bonds and
better relationships.

Students tend to choose Clubs led by teachers they
already know. It is important that students have
a chance to know about all Clubs on offer. The
strategy must be chosen according to the school
structure, culture, and resources. It is important
to note that making presentations that explain
the daily activities and aims of the Club will help
students pick the right Club for themselves.

Some suggestions are:

- Teachers presenting their own Club to each class
or to many classes at the same time;

- Notices on boards and other materials with
information;

- Have participating students share their
experiences with students from other classes and/
or school years

The application and registration may happen
directly with the teacher, the school leaders, or on-
line (e.g. using the school platform).

It is important to check that students are not
enrolledin two Clubs that happen at the same time.

The limit of students attending each Club depends
on the schedule and structure of the Club.

Attendance is the first sign of whether a Club is
working well. If students are present and keep at-
tending, then it means that they want to be there.

No testing is required, as the Club is non-mandato-
ry. However, students’ self-evaluations are important
forunderstanding their ongoing progress and finding
competences they want to work on. Club evaluations
help teachers understand what could be changed in
their activities. It is not recommended that evalua-
tion is led by school leaders, as it could make teach-
ers feel constrained and unmotivated.

It is recommended to give students the freedom to
change from one Club to another. It may happen
during the first few weeks or during the whole school
year.

Ending, changing or merging Clubs usually happens
at the end of the school year. However, if the teacher
feels that the activities are not working, or if students
are not taking part, changes may be made during the
school year. Merging popular Clubs with less popular
Clubs may help students become interested in new
things and help teachers collaborate and learn by
working with their peers.

Teachers should be encouraged to share the lessons
learned from one year to another.

By the end of the school year, teachers should be
able to transform or recreate their Clubs.

13
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Examples and Case Studies: Club Title Club description

The Clubs as seen by students: School Sport School Sports m|55|f)n is to pr.owde access to reg.ulor and quality sports,
(skating) promoting students’ academic success, healthy lifestyles, values, and
skating

In our case study school, students shared their views on Clubs during a focus group discussion: principles associated with active citizenship.

The school gives you the opportunity to learn one of the most fun gamesin

“l kept a good relationship with my the world.

) “[The Club is] A relief from school pressure.”
[art] teacher because | was going to the Club.”

Why don’t you come to learn to play chess?

Chess Club
Itis culture. It is a game that has existed for millennia, and it is spread across
“Normally, the Clubs are funnier classes, a moment to interact many cultures. It has a mathematical basis, stimulates attention,
with the teacher. In the English Club we learn English, but with games, concentration, and logical reasoning, a skill that can help you become
with activities. We do things that we would not do in a regular class. an ace at school, and it is a good place to make friends.

Thatis probably why we keep going.
Origamiis an ancient art originating from the Japanese Imperial Court. Itis a

technique that, through the movement of hands over the paper, transforms it

The Club from the perspective of teachers: through folding, giving rise to new shapes.

Origami Studio The Origami Atelier aims to promote practical experiences of knowledge of

Teachers also shared their views on Clubs during interviews:
the Origami technique, within the scope of artistic expression. It also aims to
encourage positive social interactions during students’ free time, contributing

“The way | work in the Club is completely different from how | work during i
to a healthy school environment

regular classes [...] The Club is almost a family environment where we feel

welcome. Students may sit where they want. They learn to manage space, and
we have informal conversations. They ask me about everything, and | answer
them about everything. Oh, and in the Club, | have mixed students from the
5th, é6th, and 7th grades, all mixed up.”.

This tool derives from a case study in a Portuguese school. The school is situated in an inland part
of alarge urban area near Porto. The school cluster is among the most disadvantaged of the coun-
try’s public schools. Itis situated in a very socioeconomically vulnerable context, with more than 50%
of students’ families receiving financial state support and with the low educational level of parents
standing out (the vast majority did not complete secondary education).

The present school Clubs include activities such as the Language Club (CLIP), the School Sports
Club (including skating); the Music Club; the Chess Club; the Robotics Club; and the Arts Club (in-
cluding pottery and plastic expression activities), among others.

Some real examples of Club descriptions are presented below.

14
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Benefits:

The Clubs are a tool to help connect students to the school environment, to teachers, and to peers,
helping them feel connected with the school community. The clubs are also a means for teachers to
become closer to students in a way that they can better understand them. Teachers may also dis-
cover new teaching methodologies and have the freedom to experiment with and innovate around
the methodologies they know, expressing their creativity.

Tips for Success:

Motivate teachers to connect the students’ needs with their strengths and knowledge.
Help teachers to feel free to try new things and support them in doing so.

Encourage students to participate in the Clubs and find ways to create awareness of the
Clubs in the school environment.

Pay close attention to the students’ attendance at the Clubs and support monitoring efforts
by teachers; it may be the key to make meaningful and effective changes.

Encourage teachers to share their experiences and projects with their peers so they can learn
from them and develop new ideas.

Conclusion:

This toolkit proposes a challenging strategy for teachers and school leaders. Clubs have the po-
tential to change how students perceive school and how they interact with their teachers and peers.
They have the potential to increase students’ engagement, well-being, and learning, both directly
through Club activities and indirectly, in regular classes, and as a consequence of the transforma-
tion it can support in terms of the feelings, bonds and relationships to teachers and school that be-
ing part of a Club may facilitate (for students, but also for teachers).
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