Category: Wellbeing and Support
Pro ing Student

SCIREARLY

i 4
3\-- Toolkit
”‘H‘ tmcesstu earning
| . Practices for
& \f All Children to Thrive

) /




Successful Learning Practices for All Children to Thrive

SCIREARLY

POLICIES AND PRACTICES BASED ON SCIENTIFIC RESEARCH FOR REDUCING
UNDERACHIEVEMENT AND EARLY SCHOOL LEAVING IN EUROPE

£l
©Deusto R (-~
LB =
LFmyradal de Lyipk
DT | e T Lt
I driagrsy of Camn

.ﬂ
KMy_ P &,

"...l : THE P{)HTD
COLLABORATIVE
Red Barnet, MHPSS Collaborative

University

L-Universits it ‘ @H‘Ewﬂﬂﬁﬂﬂ
B ta' Malta ASSOCIATION =

UL 08 il ]

Category: Wellbeing and Support | Promoting Student Well-being

Acknowledgments

Authors of this document and project partners are:
University of Deusto, Spain (Project Coordinator)
KMOP - Kentro Merimnas Oikogeneias kai Paidiou, Greece
Ministério da Educacao, Ciéncia e Inovacao, Portugal
CESIE, Italy

Dublin City University, Ireland

Red Barnet, MHPSS Collaborative, Denmark
University of Porto, Portugal

University of Malta, Malta

European Parents' Association, Belgium

University of Helsinki, Finland

University of Newcastle Upon Tyne, UK

© Copyright 2024

This work is licensed under a Creative Commons Attribution 4.0 International
License (CC BY-NC-SA 4.0)

Date of publication: 2024

Images used under license from Shutterstock.com

This project has received funding from the European Union Horizon Europe Research and Innovation Programme under
Grant Agreement No. 101061288. Views and opinions expressed are however those of the author(s) only and do not
necessarily reflect those of the European Union or the European Research Executive Agency. Neither the European Union
nor the European Research Executive Agency can be held responsible for them.







E \II.! Successful Learning Practices for All Children to Thrive

Introduction

This toolkit, “Successful Learning Practices for All Children to Thrive,” is a practical resource that
shows how to create successful learning environments in classrooms, schools, and communities. It
helps teachers and school leaders build effective learning spaces that improve basic skills, support
struggling students, and develop children’s social and emotional skills. The toolkit is based on 20 case
studies from 9 European countries, offering practical strategies that have worked in real schools.

These case studies come from primary and secondary schools across Europe that have
successfully helped underachieving students and prevented early school leaving. The research was
conducted in diverse schools across Portugal, Ireland, Finland, Denmark, Spain, Greece, Italy, the
United Kingdom, and Malta. From these schools, we gathered concrete practices that improve both
academic learning and social-emotional development.

The toolkit is organised around five key areas of successful learning environments:

C Pedagogies ) ( Teacher and Student Interaction ) Peer Collaboration

School — Family — Community
Collaboration

Wellbeing and Support

While each tool is placed in one of these areas, many tools work across multiple areas. For
instance, “Interactive Groups” not only helps students work together but also connects with the
community, supports wellbeing, and improves academic results.

It’s important to understand that the most successful schools use multiple tools together. While
each tool can help on its own, the best results come from working on all five areas across the whole
school. We recommend looking at your school’s current strengths and areas for improvement to help
you choose the most useful tools for your situation.

This toolkit is available as an online platform in seven languages: Spanish, Portuguese, English,
Finnish, Maltese, Greek, and Italian. All the tools have been carefully tested and developed through
dialogic co-creation with nearly 1,000 participants in the SCIREARLY project, including school staff,
students, families, and community members.

Our aim is to give educators and communities the tools they need to help every child succeed in
school. By sharing successful practices from different learning environments in an accessible way,
we're working to create schools where all children can thrive, regardless of their background.
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Glossary

A glossary section is essential in this toolkit to provide clear definitions of key terms and con-
cepts, ensuring that all users, including teachers, school leaders, education experts, policymakers,
and community members, can fully understand and effectively implement the successful teaching
and learning practices. This section helps bridge any gaps in terminology and ensures consistent
understanding, making it easier to apply the evidence-based strategies and improve educational

Building a sense of community and mutual support among students and teachers. This prin-

ciple fosters collaboration and collective responsibility for learning.

outcomes for students. Respecting and valuing differences among students and teachers. Dialogue should cele-
brate diversity and use it as a resource for learning. Encouraging critical thinking and chal-
Dialogic Teaching and Learning lenging everyone to think deeply and question assumptions.

Dialogic teaching and learning emphasises dialogue and quality interactions as the primary
means of achieving understanding, learning and development. A dialogic approach to teaching Emotional Dimension
and learning aims at creating an environment where all students, teachers and other members of
the community actively engage in meaningful and respectful dialogue. Here are some of the key
premises:

Recognising the importance of quality relationships in learning. Successful practices create
a supportive environment where students and teachers feel safe, supported and confident

to express their emotions and experiences.

Ensuring that everybody’s voice is valued equally, and everyone has the opportunity
to contribute to the dialogue. This encourages diverse perspectives and ensures that all

voices are heard. Authentic Learning

Ensuring that the dialogue and learning are relevant to the students’ and teachers’ real-life
experiences and contexts. This makes the learning more meaningful and applicable.

Recognising and valuing the cultural backgrounds and experiences of all students and

teachers. This helps to create a more inclusive and understanding learning environment.

Translanguaging

) L ) o ) When one person speaks in one language while another person responds in another.
Dialogic interactions among students, teacher-student and within the community are b b guag P P

oriented towards transforming the sociocultural context and create optimal conditions for
learning and development.

Reception Classes

Classes where children with another mother tongue are in specialised classes where
translanguaging is used to help children learn the host country language - with the intention

Co-constructing meaning and understanding through dialogues between students and

teachers. This collaborative process helps deepen comprehension and retention of informa- . . . . -
that the children enter mainstream education as they gain language proficiency.

tion.
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Overview:

This tool emphasises the critical importance of fostering student wellbeing in schools,
particularly in the context of the post-COVID era. Research demonstrates the positive
influence that school environments can have on student mental health outcomes. The
supportive relationships between students, teachers, and other school staff play a vital
role in promoting wellbeing and reducing psychological distress among adolescents
(Kidger et al., 2010).

Further research supporting these practices includes the work of Durlak et al. (2011),
whose meta-analysis emphasises the benefits of social-emotional learning (SEL) in-
terventions. These interventions have been shown to enhance students’ academic
performance, social skills, behaviour, and emotional wellbeing. SEL programmes fre-
quently focus on positive reinforcement, community building, and nurturing supportive
relationships - all of which have been shown to promote wellbeing within educational
settings.

The rationale for the tool presented in this section is based on sharing good practic-
es from across the world, related to promoting student wellbeing in primary educa-
tion. The primary school featured in this tool is a state-run institution in Malta, which
has demonstrated notable improvements in student academic performance in recent
years. The school is situated in an area undergoing rapid urban development, specifi-
cally within the Inner Harbour region.

The community surrounding the school is largely comprised of residents from low-
er socio-economic backgrounds, with relatively few migrants in the population. It in-
cludes individuals who have been raised in the area and those who have relocated
there. The student body consists of approximately 150 children, predominantly Maltese,
with a small number of foreign students. The following details outline the comprehen-
sive student wellbeing programme implemented at this primary school.

1



12

Successful Learning Practices for All Children to Thrive

Implementation Steps:

To explain how to implement this SEA in your learning environment, the following example illustrates
a Dialogic Literary Gathering. This can be adapted accordingly to other gatherings (musical, artistic,

scientific, etc.) depending on the material used for the discussion.

Preparation:

1. Policy Development: Establish a school-wide policy to celebrate each student’s
achievements, through various forms of recognition and a clear, school-wide an-
ti-bullying policy that outlines the school’s commitment to reducing bullying and
nurturing a safe environment.

2. Staff Training: Organise professional development sessions for staff focused
on recognising and addressing bullying. Train teachers, particularly those in roles
like the ‘nurture teacher’ (anti-bullying teacher), to effectively handle bullying situ-
ations and to work collaboratively with students and families.

3. Inclusive Classroom Organisation: Arrange classrooms with mixed-ability
groupings, allowing for peer learning while tailoring instruction to individual stu-
dent needs and abilities.

4. Communication Systems: Set up regular communication channels between

stakeholders (e.g., teachers, inclusion coordinators, and parents) to address any
bullying incidents, behavioural or learning challenges quickly and collaboratively.

5. Community Partnerships: Form partnerships with local organisations, commu-
nity leaders, and volunteers to enrich the students’ experiences through extracur-
ricular activities and special projects that enhance both learning and community
engagement.

6. School-Wide Social Activities: Organise social events that bring together stu-
dents and staff, cultivating a sense of community and belonging within the school
environment.

7. Integration of SEL: Emphasise the importance of emotional wellbeing alongside
academic success by incorporating social-emotional learning (SEL) programmes
into the curriculum and broader school culture.

8. Student Participation: Promote student involvement in decision-making pro-
cesses through initiatives such as student councils, giving students ownership and
fostering accountability within the school community.

Category: Wellbeing and Support | Promoting Student Well-being

Implementation:
1. Policy Development:

Draft and formalise policy documents that outline the importance of recognising student
achievements and addressing bullying incidents.

Communicate this policy to all staff, students, and parents to ensure consistent implementa-
tion.

2. Staff Training:

Organise professional development workshops for teachers, focusing on the benefits and
methods of positive reinforcement.

3. Inclusive Classroom Organisation:

Design classroom seating and activities to support mixed-ability groupings, fostering peer
learning.

Implement differentiated instruction techniques to meet the diverse needs of students within
the mixed-ability setup.

4. Communication Systems:

Develop a system for early intervention when behavioural or academic challenges arise, en-
suring quick and collaborative action.

Implement immediate and consistent responses to bullying incidents, ensuring swift interven-
tion. This includes engaging the ‘nurture teacher’ to work closely with affected students and
their families to resolve issues.

5. Community Partnerships:

Reach out to local organisations, community leaders, and volunteers to create opportunities
for collaboration and student engagement.

6. School-Wide Social Activities:

Develop a calendar of events that promotes student-staff interaction, such as school picnics,
talent shows, or group projects.

o Assign staff members, families, and children to plan and facilitate these events, ensuring
they align with the overall goals of fostering wellbeing.

7. Integration of SEL:

Design a curriculum that incorporates social-emotional learning (SEL) alongside academic
content.

Provide professional development for teachers to integrate SEL practices into their teaching
methods.

8. Student Participation:

Establish student councils or similar platforms to allow students to take part in decision-mak-
ing processes.

Train staff on how to facilitate meaningful student input, ensuring that student voices are
heard and respected.

13
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Monitoring and Evaluation:
1. Assessment and Feedback:

- Design assessment tools (e.g., surveys, reflection sessions) to gather feedback
from students, staff, and parents about wellbeing initiatives.

Implement regular evaluations of school policies and practices related to student
wellbeing, using feedback to make improvements.

2. Feedback-Driven Adjustments:

Develop a clear process for gathering, analysing, and acting upon feedback
from all stakeholders, including students, parents, and staff.

Involve students and parents in discussions about adjustments to ensure all
voices are considered.

3. Utilisation of expertise:

Utilise the expertise of the ‘nurture teacher’ or counsellors to collaborate with
families and support students who may be vulnerable to bullying. These edu-
cators will work systemically with students, families, and the broader school
community to address issues proactively and ensure positive outcomes for
children.

Examples and Case Studies:

At one primary school in Malta, leadership took deliberate steps to prioritise student well-
being, setting the foundation for a supportive school culture. The senior leadership team in-
troduced policies centred around student wellbeing, including regular staff collaboration
meetings focused on addressing individual student needs.

“l always helped them a lot; the staff felt very comfortable with me.”
(Assistant Head of School)
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By actively fostering a sense of shared responsibility for student outcomes, the school was
able to create a cohesive approach to support student wellbeing and academic achieve-
ment. Staff were encouraged to share challenges and solutions during these sessions, rein-
forcing a culture of openness and continuous improvement.

In parallel, ongoing professional development became a key strategy to equip teachers
with the necessary tools to support student wellbeing. Through workshops and training ses-
sions, educators were taught techniques in positive reinforcement, classroom management,
and differentiated learning. Teachers learned to recognise the diverse needs of their stu-
dents and tailored their teaching strategies accordingly, ensuring that each child, regardless
of their background or learning ability, was given personalised attention. This training em-
powered teachers to foster not only academic success but also emotional growth, as they
became more adept at managing classroom dynamics and creating an inclusive learning
environment.

A core part of the school’s wellbeing initiative focused on reducing bullying and creating
a safe, trusting environment for students. Leadership established a comprehensive anti-bul-
lying policy and proactively engaged teachers, particularly the ‘nurture teacher’, to handle
bullying incidents swiftly. By fostering open communication among staff, students, and fam-
ilies, the school ensured that bullying was addressed promptly and that the broader com-
munity played a role in promoting kindness and inclusion. Social-emotional learning (SEL)
programmes were integrated into the curriculum to build empathy and foster positive rela-
tionships, helping reduce bullying and increasing overall student confidence. These efforts,
supported by collaboration with local organisations, contributed to a nurturing environment
where students felt safe, valued, and academically supported.

“There are teachers here who help when someone is being bullied.”
(Student in primary school)

“Teachers and staff here are always willing to help us.”
(Student in primary school)

A key factorin the success of the wellbeing initiative was the strong partnerships the school
established with local organisations and the community. By working closely with the locali-
ty’s cultural centres, sports clubs, and community leaders, the school provided students with
extracurricular activities that reinforced their sense of belonging and joyful learning.

15
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“Last year, with the local council of the city, | had the opportunity to meet a football legend as well.
He started coming and teaching us every Thursday. He would teach us how to read, and then we
would sit and play football for an hour after school. | enjoyed that!”

(Student in primary school).

“We will soon have a barbeque outing and then we are also visiting the
island of Gozo!” (Student in primary school).

‘I enjoy days like when we go to the library, and we have a pyjama and
hot chocolate day, and a teacher reads a story to us.”

(Student in primary school).

To further enhance student engagement, the school established student councils, giving students
an active role in decision-making processes. This approach empowered students to take ownership
of school projects and initiatives, fostering a sense of accountability and leadership. Teachers were
trained to facilitate meaningful student participation, ensuring that student voices were not only
heard but respected, contributing to a more inclusive school environment.

“Yes, we do have a say about the activities and other matters related to the school, we have
the student council. Once we had suggested water fountains for every floor. This was done.”

(Student in primary school)

In addition, the school facilitated open communication between teachers, counsellors, and par-
ents through regular meetings, where student progress was discussed holistically, addressing both
academic and emotional needs. This multi-faceted approach ensured that students received timely
support, contributing to their overall development and wellbeing, and creating a nurturing educa-
tional environment where students could thrive.
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Despite the positive impact of the school’s wellbeing initiatives, several challenges remain. Chal-
lenge linvolves strengthening communication and engagement with parents to foster a more inclu-
sive school community and promote a positive school-home relationship. Challenge 2 addresses the
need to enhance student engagement by offering varied learning approaches and reconsidering
the role of homework to reduce student stress. Challenge 3 highlights the ongoing demand for im-
proved support for students with special educational needs by allocating more resources and ad-
vocating for equitable access.

Benefits:

- Enhanced Student WELL-BEING: The school’s proactive wellbeing policies foster a safe and
supportive environment, reducing anxiety and promoting happiness among students.

« Stronger Peer Relationships: The focus on reducing bullying and promoting inclusivity leads to
stronger, more positive relationships among students.

+ Increased Student Engagement: Student councils and participation in decision-making em-
power students, increasing their sense of responsibility and leadership.

«  Positive School Culture: Consistent policies and professional development for staff create a
positive and collaborative school culture.

« Holistic Support for Students: Open communication among teachers, counsellors, and parents
ensures that students’ academic and emotional needs are met in a timely manner.

« Stronger Community Connections: Partnerships with local organisations enrich students’ edu-
cational experiences and strengthen their connection to the broader community.

« Reduced Bullying: Swift intervention and consistent anti-bullying measures have led to a no-
ticeable decrease in bullying incidents in the school.

“We have teachers that take action, and as a result, bullying in the
school has decreased.”

(Student in a primary classroom).

17



Tips for Success: Additional Resources:

The introduction of nurture groups in Maltese schools:

https://www.academia.edu/19736982/The_introduction_of_nurture_groups_in_Maltese_schools_a_meth-
Establish Strong Leadership and Policies: Set clear, consistent policies that prioritise student od_of_promoting_inclusive_education

wellbeing and foster collaboration among staff. Link to a football literacy programme used by the school to promote student’s well-being and academic perfor-
mance through a common interest:

https://nla.gov.mt/mt/bil-gari-u-I-kitba-niskorja-footballers-read-and-write-programme/
Invest in Teacher Development: Provide ongoing training to equip teachers, especially the Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact of enhancing

nurture teacher. with effective strcategies for c:ddressing buIIying monoging classrooms. and students’ social and emotional learning: A meta-analysis of school-based universal interventions. Child Develop-
. . ’ ’ ment, 82(1), 405-432. doi:10.1111/j.1467-8624.2010.01564.x
supporting diverse student needs.

Kidger, J., Gunnell, D., Biddle, L., Campbell, R., & Donovan, J. (2010). Part and parcel of teaching? Secondary
school staff’s views on supporting student emotional health and well-being. British Educational Research Jour-
nal, 36(6), 919-935.

Encourage Student Participation: Involve students in decision-making through councils or
projects to enhance engagement and leadership skills.

Conclusion:

Build Community and Family Partnerships: Strengthen connections with local organisations

o L : . . This practice highlights the importance of fostering student wellbeing through clear leader-
and maintain open communication with families to support student wellbeing.

ship, ongoing professional development, inclusive learning approaches, and strong commu-
nity partnerships. Key takeaways include the need for open communication between staff,
students, and parents, proactive measures to reduce bullying, and the value of empowering
students through active participation in decision-making. Educators are encouraged to ex-
plore and adapt these strategies to fit the unique needs of their own schools, ensuring a ho-
listic approach to supporting student wellbeing.
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